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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Blue Bell Hill Primary

	Number of pupils in school 
	410

	Proportion (%) of pupil premium eligible pupils
	41% 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025 -2028

	Date this statement was published
	November 2025

	Date on which it will be reviewed
	September 2026

	Statement authorised by
	Rebecca Martin (Head)

	Pupil premium lead
	Emma Thornton and Kate Holloway

	Governor / Trustee lead
	Vicky Unwin


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£254, 520

	Recovery premium funding allocation this academic year
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£254, 520


[bookmark: _Toc357771640][bookmark: _Toc346793418]Part A: Pupil premium strategy plan Statement of intent
	Our school is located in St Anns in the city of Nottingham in an area of high deprivation highlighted by being in the 2nd decile for all areas of deprivation according to the latest IDACI data. Our children come from a rich and diverse cultural heritage with 68% having an ethnic minority background and speaking over 39 different languages. 
· Pupil Premium – 41% significantly above the national average
· 1 Looked after pupil and 4 previously looked after pupils
· BAME-68% significantly above the national average
· 7 EHCP with 1 
· SEND support 19% which sits above the national average
· EAL - 32.8%
· Attendance - 93.2%
Many of the challenges faced by our community are complex and may lie beyond school influence. Many of our pupils need their eyes opening to a world outside of St Ann’s and Nottingham and therefore we have a curriculum designed to ensure our pupils aim high, respect and care for ourselves and each other, have opportunities to be reflective, reciprocal, resilient, resourceful and take risks. For a variety of reasons, some of our children arrive at school without their basic needs being met. This leads to them being hungry, scared, anxious etc. These barriers need to be overcome in order for meaningful learning to take place. Our children all need to form strong relationships with their adult(s), they need to be taught to understand themselves as individuals and about emotions. Some need to be taught to self-regulate and others need a plan of strong intervention in place in order to allow them to access their curriculum. Others may need specialist resources or teaching spaces to allow them to flourish academically and socially despite their complex special needs. The school prides itself in providing affordable wrap around child care to enable parents to access work and it also provides a range of after school and holiday clubs to broaden children’s experiences.
Within out setting, we have found that the emotional wellbeing of some of our children and parents has suffered.  School works closely alongside eternal agencies to ensure families understand the local offer for support, and are helped to access it when necessary (MASH,YOT, Health, The Chase, The Arches)
Our pupil premium strategy has been based around our school values:
· Aim High
· Respect and Care for Ourselves and Each Other
Alongside our five learning captains:
· Captain Resilience
· Captain Reflective
· Captain Resourceful
· Captain Reciprocal
· Captain Risk Taker
Our guiding principles for allocating our funding align with those identified in the Educational Endowment Foundation’s guide to Pupil Premium. 
This strategy makes use of a tiered approach to Pupil Premium spending to support a balance in the essential attributes of and effective Pupil Premium plan:
· High quality teaching
· Targeted academic support
· Supporting wider strategies

This aligns with the Department for Education’s template for creating a Pupil Premium strategy using a menu of approaches. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1. 
	Speech, language and communication - baseline entry to Reception shows that most children are not school ready on entry to Blue Bell Hill School. Many have limited oral language skills and vocabulary and have had little opportunity to enjoy books. In-house evaluation shows that this continues beyond KS1.

	2. 
	Exposure to high quality reading materials and vocabulary resulting in narrowing of gaps in attainment and progress in reading. 

	3. 
	Gaps in mathematical knowledge across school including times tables and reasoning application. Although end of KS2 outcomes are positive and above national data, this is the area that we exceed in the least. 

	4. 
	Capacity of parents to support learning is limited. Many of our parents are not fluent English speakers and did not attend education settings in the UK. Many parents had poor experiences of education and are not able to support their children.  We have high numbers of families who live in poor, overcrowded housing conditions, and access to technology and high-quality reading materials are limited in some households. 

	5. 
	Pupils have limited experiences outside of school. The vast majority do not attend out of school activities or visit places of interest with their families. Many do not leave St Ann’s or Nottingham before the end of KS2. 

	6. 
	Attendance and punctuality
Whilst attendance overall remains a challenge and a target for 25-26, there are disparities between our disadvantaged pupils and their peers, especially when it comes to persistent absenteeism

	7. 
	Social and emotional well-being of some Pupil Premium children, with the opportunities for positive interactions and relationships being limited. 


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Broad and balanced curriculum in place which builds on prior learning and is accessible to and engages all learners, particularly at the GD standard for disadvantaged pupils. 

	· Quality of teaching is at least good in all classes over time (internally and externally moderated through a range of statutory and non-statutory arrangements).
· Assessment, observations, work scrutiny and discussions with pupils demonstrate high levels of engagement amongst all pupils and no significant difference between disadvantaged pupils and others in school
· Assessments confirmed by external assessment data and by external monitoring of the school
· Curriculum developed to embed the rationale for all pupils
· KPDs completed detailing objectives to be covered in all year groups in each subject
· Pupils work towards high quality authentic outcomes in each enquiry 
· Assessment data shows that the gap between disadvantaged and pupils and non-disadvantaged pupils has continued to narrow.
· Subject leaders are able to articulate the curriculum and passion for their subject

	To prioritise early reading so that we can unlock the rest of the curriculum for our pupils at an early age.
	· Quality of teaching is at least good in all classes over time (internally and externally moderated through a range of statutory and non-statutory arrangements).
· More pupils reach the expected standard and greater depth in reading at the end of all year groups, but particularly in KS1
· The gap the between school performance and national data is narrowed for all pupils 
· The gap between disadvantaged pupils and non-disadvantaged pupils in school, is smaller than the gap seen nationally. 
· Evidence including lesson observations shows that NNP delivery is a strength of the school 
· Pupils demonstrate increased confidence and fluency in reading
· Phonics materials including work books and displays used in school consistently and to good effect – this is quality assured by the English Hub
· More pupils pass the PSC in year 1
· Parental engagement in reading at home in high and parents see the value of reading with their children outside of the classroom#
· Parental drop-ins for reading held in classrooms to support engagement in reading at home

	To improve vocabulary and oracy of children eligible for pupil premium children enabling progress and attainment in all subject areas
	· Pupils’ executive function skills in Early Years is strengthened through staff training and delivery of targeted support for identified pupils.
· A variety of tools are used to develop oracy such as: cold calling, checking for understanding, opportunities for partner and group talk in lessons, pupil voice
· Focused observational assessments show significantly improved oral language amongst all pupils, including disadvantaged pupils. This evidence is confirmed via work scrutiny, interviews with pupils and formal external assessments.
· The ShREC model is developed to enhance listening, understanding, and oracy, resulting in high-quality interactions which extend thinking and language.
· Children will use the resources displayed to support their learning and this will be evident in lessons. 
· Children will be able to use the knowledge of vocabulary built on from the previous year to support their writing. 
· Ambitious vocabulary is taught consistently across school, across all areas of the curriculum and is evident in work
· A robust research-based lesson design model in embedded across school, which includes a strong focus on building new subject-specific/technical vocabulary
· Subject-specific vocabulary is explicitly planned for across all subject knowledge progression documents 
· Ambitious and key vocabulary is displayed and taught in each classroom
· A higher proportion of children will meet the Early Learning Goals at the end of EYFS in CLL. 
· The gap between disadvantage and non-disadvantage will be narrowed.  

	Updated and enhanced reading strategies across school 
	· School effectively promotes of love a reading through high-quality class novels, texts used within assemblies, and in-class reading corners
· Pupils talk confidently about a variety of authors and genres
· Writing across school showcases ambitious vocabulary gleaned from wider reading opportunities 
· Higher proportions of pupils reach the age related expectations and greater depth standard in reading at KS1 and KS2 compared to national 
· All pupils have access to high quality age related reading books
· All year groups will have the top 50 reads to be split across both classes. 
· High-quality texts are chosen to support the delivery of class enquiries
· Reading lessons are delivered systematically, to explicitly target specific reading skills


	Attendance and punctuality
	· The overall absence rate for all pupils is in line with national average
· The attendance gap between disadvantaged pupils and others nationally is closing
· The % of all pupils who are persistently absent is no greater than national average
· The % of disadvantaged pupils who are persistently absent is no greater than % of others nationally 
· Subsidised breakfast club offered to encourage children to be on time allowing them to have a healthy start to the day. 
· Wide range of families attending free toddler group – once a week
· Showcase the importance of attendance and the impact it has (banner).
· Family support worker appointed to work alongside staff to support disadvantage families. 
· Rewards given to children with good attendance each half term to encourage this to continue. 
· Robustly analyse attendance data to ensure that all groups have regular attendance
· Review and cascade attendance policy to ensure a graduated response with families where attendance has become irregular
· Family support worker and education welfare officer to work closely together to ensure barriers to attendance are removed for families where it has become a concern

	To ensure our children eligible for pupil premium develop strong cultural capital through an experiential curriculum and access extracurricular and leadership opportunities in school. 
	· Children eligible for pupil premium will attend all visits and residentials and cost will not be a barrier.
·  Children eligible for pupil premium will benefit from music lessons in school and will also attend a wide range of extra-curricular clubs with cost not being a barrier. 
· Pupil leadership positions across school will reflect the school demographic, with a sharp focus on children eligible for pupil premium



Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £127, 260
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Professional Learning Communities attended for each subject lead including curriculum and teaching and learning lead.

	Whole school long term and medium term plans show progression with a focus on ambitious vocabulary and high quality outcomes. Subjects are carefully monitored to ensure first quality teaching across the curriculum in all years.  
https://epi.org.uk/publications-and-research/effects-high-quality-professional-development/

	1, 2, 3

	Maintaining high quality phonics teaching throughout school, in partnership with the English Hub, including appropriate phonics scheme taught in nursery to support early language acquisition and transition to reception. 
	Phonics teaching is ambitious and exposes pupils to a robust and rigorous SSP (Systematic Synthetic Phonics) scheme, taught by experienced staff members. Early reading audits show that teaching of phonics is good. This SSP is underpinned by research on the development of early reading skills, particularly for children from disadvantaged backgrounds. EEF Phonics
	1, 2, 

	Quality first teaching is a priority and leadership time is given to the teaching and learning lead to support staff in ensuring this


	Great teaching is the most important lever schools have to improve pupil attainment. Ensuring every teacher is supported in delivering high-quality teaching is essential to achieving the best outcomes for all pupils, particularly the most disadvantaged among them. Teaching approaches that ensure long-term retention of knowledge, fluency in key skills, and confident use of metacognitive strategies are crucial.

	1, 2, 3

	Quality texts to be used throughout the curriculum to enhance teaching and exposure to a range of texts


	The use of high-quality books within the curriculum is at the heart of a school’s successful approach to engage and support children to become motivated and independent readers
	1, 2, 4

	Introduction of Launch Pad and Orbital reading programmes
	A focus on fluency within reading sessions supports pupils in becoming competent readers.  
On average, explicit reading comprehension teaching adds a value of +7 months progress onto a child’s learning. 
	1, 2

	Continuation of White Rose Maths scheme to support academic attainment in maths across school
	Good maths outcomes is the driving force behind decisions around which scheme of learning to support our teaching. 
Data analysis has identified that, whilst end of KS2 data shows we outperform national percentages in maths, this area was our lowest area. 
	3

	Robust lesson design followed in all learning environments
	Following a robust lesson design throughout all learning opportunities aids the transferring of information from long-term memories to working memory as it helps prevent cognitive overload. 
	1, 2, 3



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £63, 630
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Staff training and delivery of executive function strategies, particularly in early years.

	Evidence shows that educators can implement approaches that benefit young children’s self-regulation and/​or executive function. The EEF’s Early Years Toolkit finds that self-regulation approaches may also be effective in promoting successful learning.
	1, 7

	Staff training and use of the ShREC model to support 
	EEF state that communication and language approaches consistently show positive benefits for young children’s learning, including their spoken language skills, their expressive vocabulary and their early reading skills. It is suggested that the benefits are greater for children from disadvantaged backgrounds. 
Evidence supports the prioritisation of developing children’s communication and language through socially meaningful interactions
	1, 4

	Targeted interventions – delivered by trained Tas throughout school
Lowest 20% and pupils identified as not on track to meet ARE 


	High quality teaching should reduce the need for extra support for all pupils. However, it is likely that some pupils will require additional support in the form of high quality, structured interventions to make progress, or to catch up with their peers. Small group and one-to-one interventions provide the opportunity to apply effective teaching strategies with a more intense focus on a smaller number of learning goals.
https://educationendowmentfoundation.org.uk/public/files/Selecting_interventions_tool.pdf


	1, 2, 3, 4, 7

	Phonics catch-up / intervention: YR, Y1, Y2, lowest 20% 
KS2 – 1:1 delivered by trained teaching assistants 
Daily 1:1 fluency read for targeted children delivered by both teachers and teaching assistants
 
	Phonics approaches have been consistently found to be effective in supporting younger pupils to master the basics of reading, with an average impact of an additional five months’ progress. Research suggests that phonics is particularly beneficial for younger learners (4−7 year olds) as they begin to read. Teaching phonics is more effective on average than other approaches to early reading (such as whole language or alphabetic approaches), though it should be emphasised that effective phonics techniques are usually embedded in a rich literacy environment for early readers and are only one part of a successful literacy strategy.
The phonic programme No-nonsense is currently taught in Foundation and KS1 every day for 45 minutes. The first session focuses on the code with then the mini story during the second session. The lowest 20% are assessed every half term with the rest of the children assessed at the end of every book and term. Interventions happen across KS1 and will be happening in LKS2 in the Spring term. The Reading Lead conducts a Learning Walk with someone from the English Hub every half term. 
	1, 2, 4

	Boosters offered before and after school. 

	EEF states small group tuition has an average impact of four months’ additional progress over the course of a year. Small group tuition is most likely to be effective if it is targeted at pupils’ specific needs. Diagnostic assessment can be used to assess the best way to target support. One to one tuition and small group tuition are both effective interventions. However, the cost effectiveness of teaching in small groups indicates that greater use of this approach may be worthwhile. Providing training to the staff that deliver small group support is likely to increase impact. Additional small group support can be effectively targeted at pupils from disadvantaged backgrounds, and should be considered as part of a school’s pupil premium strategy · Education Endowment Foundation - T&L Toolkit - Small Group Tuition 2, 3, 4
· Education Endowment Foundation - T&L Toolkit - One to One Tuition

	1, 2, 3, 4,

	Investment in SHINE interventions to target gaps in learning from years 1-6 used alongside standardised testing
	Targeted deployment of teaching assistants where they are trained to deliver interventions to small groups, has a higher impact compared to everyday classroom deployment. 
EEF TA interventions
	1, 2, 3, 4


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £63, 630
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	ELSA provision daily 


	Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year. Evidence suggests that children from disadvantaged backgrounds have, on average, weaker SEL skills at all ages than their more affluent peers. These skills are likely to influence a range of outcomes for pupils: lower SEL skills are linked with poorer mental health and lower academic attainment. SEL needs will be based on a variety of factors that may not correspond to academic progress and should be carefully monitored. ·
 Education Endowment Foundation - T&L Toolkit - Social and Emotional Learning
	7 

	Trauma Informed Schools (TIS) Practitioner to support children who score highly on Adverse Childhood Experiences (ACEs)
	Multiple scientific studies have confirmed the severe impact of multiples adverse childhood experiences (ACEs) on children and young people. In schools, these children can often display behavioural and relational issues. 
Data collected over the last 7 years has identified that trauma informed practice can improve staff and student well-being, learner engagement, attainment and attendance. 
https://youthendowmentfund.org.uk/wp-content/uploads/2023/10/TISUK-Trial-protocol-October-2023.pdf

	7

	Breakfast and After school club provision available to support parents with punctuality and attendance 

	EEF- Addressing the most significant non-academic barriers to success – attendance, behaviour and social and emotional support Attendance is one of the most significant non-academic barriers to success. 
	6, 7

	School contribution to residentials and class visits 
	Outdoor Adventure Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions can support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation. 
	5

	Family Support Worker 

	Parents play a crucial role in supporting their children’s learning, and levels of parental engagement are consistently associated with better academic outcomes. EEF suggests that effective parental engagement can lead to learning gains of +3 months over the course of a year. 
	4, 6, 7

	Attendance Officer and use of a Graduated Response to attendance 
	The Department for Education identifies that attendance has a direct correlation with attainment throughout a child’s school life. 

	6

	Bursary places offered for music tuition
	Music plays a key role in brain development. This is because it helps with the nurturing of language, motor skills, emotional intelligence and collaboration skills.
	5, 7



Total budgeted cost: £254, 520
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil Premium activity had on pupils in the 2024-2025 academic year. 
· End of KS2 data for 24-25 shows CEfPP not only outperform national averages in all areas, but they outperform national other data: reading, writing, maths, SPAG 
· Year 1 PSC 79% - improvements year on year and continuing to close the gap to national data
· KS1 data positive and continues to close the gap to national data
· Persistent absence is improving with strategies put into place. Overall attendance for CEfPP 92.41% - in line with national percentages
· EYFS data closing the gap to national 
Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	n/a

	What was the impact of that spending on service pupil premium eligible pupils?
	n/a 



8
